Michigan Reading Journal
Volume 31

Issue 1

Article 4

October 1998

Creating a Developmentally Appropriate Writing Process for
Emergent Writers
Nancy Gott

Follow this and additional works at: https://scholarworks.gvsu.edu/mrj

Recommended Citation
Gott, Nancy (1998) "Creating a Developmentally Appropriate Writing Process for Emergent Writers,"
Michigan Reading Journal: Vol. 31 : Iss. 1 , Article 4.
Available at: https://scholarworks.gvsu.edu/mrj/vol31/iss1/4

From The Teachers & Writers Guide to Classic American Literature, edited by Christopher Edgar and Gary Lenhart,
2001, New York, NY: Teachers & Writers Collaborative. Copyright 2001 by Teachers & Writers Collaborative.
Reprinted with permission.
This work is brought to you for free and open access by ScholarWorks@GVSU. It has been accepted for inclusion in
Michigan Reading Journal by an authorized editor of ScholarWorks@GVSU. For more information, please contact
scholarworks@gvsu.edu.

NANCY

Gon

Creating a Developmentally
Appropriate Writing Process for
Emergent Writers
Nancy Gott is a third-year, first-grade teacher. She is a new
member of MRA and is enrolled in the master's program at Central
Michigan University.

here is little doubt that all educa
tors are concerned with improving
the writing of their students. The
writing process has become a
widely accepted way to help students, but the
traditional five- to seven-step process currently being used may not meet the
developmental needs of young writers.
Imagine the kindergarten and first-grade
students who struggle with the formation of
each letter. They work diligently and put
forth great amounts of energy into their stories. The reaction is what one would expect
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This is what the drafting stage paper of firstgraders about a farm experience might look like:

Topic: cows
1. black
white
brown
2. live on farm
3. give us milk and cream
4. havefur
are mammals
5. have big eyes
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when these young authors are told to revise
before publication. They are disgusted, disgruntled, and inclined to resist the joy of
writing. Several of my colleagues and I worked
on creating an adaptation of the writing process that would allow our students to enjoy
writing, yet familiarize them with the process.
Working with the understanding that children are better writers if they base their
writing on personal experiences, we used
these experiences as the rehearsing, or first
step in the process. We would discuss the
experience as a class and record key words
on the chalkboard. Children were then asked
to draw a picture about the experience illustrating some of the key words. We asked the
children to draw a happy face by their favorite part of the picture. This became their topic
for writing, and they were then ready to enter the second step, or drafting. The children
would write the name of their topic on the
top of another paper. We asked them to number the paper one through five and write down
five things about the topic.
The children used the paper with five ideas
to begin their final copy of the story. As the
children became proficient with this stage,
they began to renumber the five items into a
sequence that they thought would make a
good story. They wrote a sentence about each
item on the story paper. They worked very
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hard to make sure they used their best handwriting, spelling, and punctuation. They were
now ready for the third stage of the process,
reviewing and editing.
At this stage, we attempted to have adult
feedback for all the children. We reminded
them about punctuation, invented spellings
that did not work, sight words they had
learned, and to use upper-case letters at the
beginning of sentences. If adult feedback was
not available, we used peer reviews in pairs.
Children reviewed, erased, and corrected their
writing, but were not asked to rewrite. We
were then ready for sharing and publishing.
The final stage is a cause for celebration.
We spend a lot of time reading stories,
sharing pictures, and creating class books

and bulletin boards. The children were
very proud of their accomplishments and
did not become discouraged from multiple
revisions. A young writer needs to build
physical endurance for extended revisions
and the mental confidence of being a
writer. Beginning writers are not yet at the
stage mentally or physically to endure repeated copies of their work, and children
that enjoy writing are far more likely to be
receptive to the idea of rewrites as they
mature.
We also found that spreading the process
out over a few days was better for the children. The joy of happy young writers,
proud of their accomplishment, far outweighs the need for another revision.

Developmentally Appropriate Writing Process:
Stage 1: Rehearsing
Students create a picture about an experience
Stage 2: Drafting
Students fill out a topic paper (see above)
Students write sentences about each item
Stage 3: Reviewing and Editing
Students made corrections but did not rewrite
Stage 4: Sharing and Publishing
Occurred in many different ways (rug time, small groups, class books)
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